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Introduction and foreword 
 

This toolkit is developed as part of the MOTIVE project that is an EU funded project with the 

Erasmus+ programme. The project brings together five European training organisations (from 

Austria, France, Italy, Lithuania and The United Kingdom) aiming to develop a methodology enabling 

individuals to find a path for personal and professional growth.  

This process guide is intended for educators, trainers, facilitators or individuals involved in local 

communities. The partnership’s long-term goal is that project resources like this Process Guide and 

Toolkit will be used for community development after the project’s end. VET providers can use this 

tool: to support the development and the community engagement of individuals. Its goal is to 

provide an overview about the process that has been and should be put in place to engage and work 

with individuals. In addition to the “process”, VET providers can benefit as well from the description 

of the training course that was implemented during the project and as well from the validation of 

skills tool; please refer to the resource section of the project website for these resources.  

The question that this process guide addresses is “how to accompany someone in being a facilitator? 

How to guide someone in reflecting upon and working on this role in the community?” 

The 3 Thinking model forms the basis of the MOTIVE training. Each of the three dimensions of ME, 

WE, and THEM overlap to create US. To be clear: 

 ME – the individual learner 

 WE – people/groups within the community who the learner will connect with 

 THEM – the wider community and the needs they have 

 US – the “collective” – working together to engage in the local community to meet a need 

using the skills and talents of individuals – A CREDO. 

The term CREDO can be defined as: “An informal learning opportunity that develops the skills of a 

learner (ME), meets a need in the local community (THEM) and connects people together (WE) to 

make a greater difference (US).”  

Examples of CREDOs can be found in other project’s tools. Please refer to the resource section of the 

project website to find them.  

 

This tool has been elaborated and experimented with facilitators from the 5 EU organisations 

involved in the project. In the framework of the project, Community Learning Managers (experienced 

or less experienced facilitators, henceforth facilitators) used the project ideas, methodology and 

tools with the goal of supporting Community Learning Champions (individuals in need of 

development or not experienced facilitators, henceforth learners). The need of referring to CLMs as 

facilitators and to CLCs as learners relates to the goal of enhancing the sustainability of the project’s 

results as well as to enable individuals who are not familiar with the project to benefit from its 

methodology after the end of the project.   

In each partner organisation, two facilitators attended a training that took place in Liverpool in May 

2015; this training had the goal to support learners in becoming facilitators. After this first 

international training, each participant shared the MOTIVE methodology in each partner organisation 
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at local level with five learners. Their work with learners consisted in facilitating learners’ CREDOs on 

the one hand, and to support the development of skills to become facilitators on the other.  

 
This document is structured in different sections and it mirrors the work carried out during the 

project.  

It discusses issues that have been faced by Community Learning Managers in becoming referents for 

supporting learners’ development. It is divided in two sections; the first one is about the relation 

between the CLM, the facilitator, and the CLC, the learner, and the second one is about the role of 

CLMs, the facilitators. In addition to this, this process guide aims at providing insights about: the 

context in which the method has been used, case studies about supporting processes per country 

and respective tools used. The goal of presenting the case studies is two-fold: they provide insights 

about the context, how the method and tools were used to corroborate the first two sections of this 

Process Guide with grassroots experiences.  

Data used to build this process guide have been retrieved from the evaluation of the training that 

took place in Liverpool, from the activities that took place in each partner country in the framework 

of the project through qualitative interviews between CEMEA and each organisation participating in 

the project. 
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I. Being facilitator means being responsible of the learning session 
 

During each learning session held during the MOTIVE project, the facilitator supported the learner in 

working on himself, on the group and on the community: these three elements constitute the basis 

of the 3 Thinking approach of the MOTIVE project, the me, we and them. This first section’s goal is to 

discuss the work that needs to be done with CLCs as learners, before they become themselves firstly 

CLCs and secondly CLMs. This section clarifies three aspects of the work that should be made to build 

the relation with learners: the person-centred approach, the person-centred approach within the 

group of learners and the group of learners dynamics. 

 

A. The facilitator and the person-centred approach  

 Personal development 

Being ready to attend a training, a mentoring or coaching session means being ready to make efforts 

for change and personal development. Therefore it is fundamental that those who find themselves in 

having the role of facilitators in a learning session take into account each individual’ story. Every 

training, mentoring or coaching session means change, since each individual starts a process of 

personal growth. 

Development means acquiring new skills and as well reorganising already acquired skills and refresh 

them. Learning means taking risks and stepping out of a comfort zone, therefore while working with 

learners these aspects should be considered. 

 

 Learner’s goals and learning sessions  

Every learning session should be constructed starting from learner’s objectives. The first 

responsibility of a facilitator is to support the learner in disclosing, acknowledging and being aware of 

one’s objectives. On the basis of these objectives, the facilitator has to support learners in achieving 

them. 

Working on the learner’s objectives might mean as well just supporting one individual on identifying 

his/her interests, since for some learners defining objectives might be a step happening at a later 

stage. 

Every learner should be active player of his own growth. As each learner experienced the MOTIVE 

methodology within a group, it is already with the project’s learning sessions that the learner started 

working on the notion of “WE” as identified by the 3-way thinking. Peer learning is therefore 

understood as a bilateral process between the ME and the WE, the individual and the group.  

The CLM has therefore to put in place a process and organise tools in order to allow to every 

participant to build his own understanding of objectives, of the learning process, of his progresses 

and to identify his skills. Developing this proactive attitude will therefore lead as well to a more 

active citizenship. 



 

 
 

 
5  

 
MOTIVE - KA2 Strategic Partnership in Adult Education 

Agreement number: 2014-1-UK01-KA204-000064 

  
 

 

 

 

 

B. The facilitator and person-centred approach within the group  

 Enriching the training with everyone’s knowledge 
The group of learners enriches individual learning. Learning from others and developing new 

ways of relating to one another is a small social change with potential long-term impacts. This 

provides participants with a new insight (I grow, I participate to other people’s growth, I grow 

thanks to others). 

 

The single learning activities have therefore to allow and add value to the exchange of skills 

amongst participants. Everyone has to be able to enrich others’ learning experience and to enrich 

his own one (individual vs group activities). 

The facilitator has therefore to be aware of the group dynamics and of each person’ self-

perception within the group.  

 

 Group organisation 

The facilitator should ensure that each learner is able to find a place in the group in order to express 

himself.  

It is therefore necessary to create a safe environment and enhance trust to facilitate the participation 

of every participant. Establishing rules for the respect everyone’s opinions, interests and feelings 

during the activities is fundamental. Being in a safe environment allows participants in stepping out 

of their comfort zone in a way that can freely allow them the construction of a CREDO.  

As facilitator, this is something that needs to be put in place with every learner and that can be 

passed on to future facilitators that manage groups.  

 

C. The facilitator and the learning group  

The facilitator has to explain the methods and the objectives of each learning session; he has as well 

to provide the necessary information and resources for making the learning session useful and 

meaningful to the participants. While presenting the objectives and the activities the facilitator 

should formulate them in a clear and precise way to ensure that they can be adapted to different 

learners and avoid that one activity would exclude some that are not comfortable with one tool or 

activity. 

The methodology used should as well ensure that the learner is focused on the act of “learning” and 

to avoid that personal relations, feelings and affections do not impact the learning process. 
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The facilitator should as well respect the rules established to establish the “safe environment” and 

avoid any judgment about the participants’ learning process or about their opinions or feelings. 

 

 

II. Being a facilitator: working on the quality of the educational 

relation with learners 
 

The goal of this section is to discuss the role of CLMs as facilitators. The educational relation, that 

here refers to the interdependence and reciprocal influence of the group of learners and of the 

facilitator, is a concept useful to discuss the role of the CLMs. As the MOTIVE project stands up for 

the autonomy of individuals, establishing this type of relation is considered as the door for having 

access to it. 

A. Each learner is an active part of the learning session 

The idea that the facilitator should convey is that the learner is active part of the learning session, he 

is not a passive recipient of activities but he participates in the success of the learning session by 

creating his own CREDO.  

The facilitator should: 

- consider each learner in his own journey, in his values, learning process, skills and interests 

- give to each learner the opportunity of exploring and discovering what he desires to be  

- bear in mind that everybody can succeed 

- knowing how to identify and highlight learners’ skills through activities, exercises, games and 

supporting them in identifying his own learning objectives as well as the achieved goals 

- asking learners to reflect upon their journey 

- avoid to exclude or embarrassing learners and supporting the process of acceptance of 

possible failures 

- being kind and boosting learners’ eagerness for growth and development 

- respect and make other people respect the single person 

 

B. The facilitator’s attitude 

Every facilitator has a responsibility since, either consciously or unconsciously, he is the one that 

establishes the type of relations happening within the group or between him and the single learner. 

In average, the 70% of the communication between two people is non-verbal. It is fundamental to be 

aware of it. The way in which you behave or what you wear are extremely important and have a 

direct impact on others. The respect that is given to others (either the group either the learners) 

passes through these social and cultural codes as well. Being a facilitator means being mentally and 

physically present. It is equally important to understand and to explain to the group where you 

derive your legitimacy  in having such a role; it is important to clarify as well, while delivering a 
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community learning session, whether you are conveying your ideas as individual or as part of an 

organisation or group.  

 

C. Operant conditioning 

Within the project the every organisation has worked with different types of participants; one of the 

utmost elements considered by facilitators is to reinforce positive attitudes, small progresses and 

little steps undertaken by learners. 

Therefore, besides identifying interests, values and passions, it has been fundamental to assess 

progress and validate skills. During the project, facilitators assessed the individuals’ journeys rather 

than the arrival point.   

III. Case studies: methods and tools 
 

This document is the result of cooperative work between the project partners and participants that 

in the project had the role of CLMs.  

The goal of this section is to present the way in which the methodology was applied in practice, 

which are the tools used and the objectives achieved. This section provides insights about how the 

same methodology (the 3-way thinking approach) was used to work with different CLCs. These tools 

allow to develop fundamental soft skills: having a positive mind-set, identifying a long term objective, 

acknowledging one’s interests and passions and developing skills to put them in practice. 

Each case study contains the following information: facilitators’ profiles, how the facilitator engaged 

with learners, how they supported them in developing their CREDO, how did they supported them in 

becoming facilitators’, which tools were used.  

During the project, the partnership elaborated a visual tool that could allow participants in 

identifying a set of skills (please refer to the body parts tool on the resources page on the website) 

that could allow them in successfully identifying a CREDO and implementing it. The tools that will be 

presented in the case studies relate to the development of one of the skills identified in the he tools 

that will be presented in the case studies relate to the development of one of the skills identified in 

the body parts. 

Verein Multikulturell, Austria 

In the Austrian partner organisation, amongst the first two facilitators, one was an experienced 

trainer, the other one was not. They worked with a group made of job seekers with a university 

diploma, either with individuals having foreign origins.  

Since the participants were job seekers, their interest in the MOTIVE methodology relates to the 

possibility of identifying interests and passions in order to enter the labour market.  

The tools used by participants were therefore skills cards (please refer to the resources section of the 

project website) to identify which skills they possessed or needed to develop and which ones they 

liked or disliked using. Since the project supported them in developing a professional CREDO, the 

facilitators used a set of cards to identify passions and interests. Another tool used consisted in 
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having to design four circles about working, learning, playing and giving in order to identify how 

much time is spent for each category. This tool in the Austrian case was used for individuals that had 

to enter into the job market for the first time, however the tool can be adapted. As an example, this 

same tool was used in the training in Liverpool as an opportunity to reconsider how much time 

individuals spend in each category. 

 

In the relation with learners, bilateral sessions took place and the group of learners worked on quite 

different CREDOs; therefore, the facilitator in his role had to provide individual support for the 

development and implementations of projects. Each learner then engaged quite autonomously with 

other community learners.  

 

CEMEA Rhône-Alpes, France  

In the case of the French participant, the two facilitators were trainers with some professional 

experience in working with kids, teenagers and adults. They worked with other trainers, either with 

unemployed than with employed ones. Besides each learner’ personal CREDO, each participant 

agreed on a common one that was about how to differentiate the activities proposed within a 

learning session in order to better include all the participants and adapting to different intelligences 

and learning processes. 

Therefore, the tools used related to the implementation of a shared CREDO. Each learner is highly 

involved in communities and in contact (either as volunteer either as professional) with 

disadvantaged or marginalised people. Therefore, the multiplier role of these learners has been quite 

high and will continue after the project’ end. Differently from the Austrian partner, the French one 

worked more with a group than with individuals. The tools mostly used are the 3-way thinking 

(please refer to the resources section of the project website) to work on the individual, the group and 

the community, but as well tools allowing for the development of soft skills. These tools include 

icebreakers, the ability of the individual self-assessment through skills activities, but as well informal 

discussions. 

 

Associazione Formazione 80, Italy  

Both of the two Italian facilitators had previous experiences in working with community learners. As 

for the French case, the group of learners developed a common CREDO and implemented it as a 

group. One of the tools used to create the group is the tribes one (please refer to the resources 

section of the project website), that has been used as icebreaker. It is a positioning game where 

individuals are asked to walk around the room and pick up a group they identify with – secondly they 

exchange with other members of the group picking up the same group and discuss similarities 

amongst them.  

As the facilitators used several activities to identify passions, interests and values they emphasised 

self-reflection; the learners themselves therefore used these tools with their respective learners and 

worked rather on the identification of CREDOs rather than on their implementation. As for the 

French partner, they strengthened the development of soft-skills through structured activities and 

through informal discussions. 
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Social Innovation Foundation, Lithuania 

Even though the Lithuanian facilitators had experience in group mentoring, the project gave them 
the opportunity to experiment different types of learning session with face to face bilateral meetings. 
It was perceived as a great opportunity to support learners in the development of a CREDO.  

The group can be used to pool the ideas and experiences of its members in search for a collective 
outcome. The facilitators knew that an effective team should be able to share experiences and 
provide each other feedback. By sharing experiences, our learners generated insight and became 
effective problem solvers through a collaborated effort. There were four aspects of a good 
relationship that the facilitators tried to achieve: constructive, productive, mutual understanding and 
self-corrective. These four aspects were the basis and they helped us as facilitators to develop good 
relationships between learners. As they were working on developing good relationships another very 
important thing to foster good “group” dynamics was to identify strengths and weaknesses between 
CLC’s and CLM’s and assign “group” roles. At the beginning there was a new “team” and for a new 
team that has not worked together, assigning roles were also helpful to surface individual strengths 
and weaknesses. By simply assigning roles at the beginning of the project our team were quickly 
focus on the tasks.  

There were three categories of learning objectives: knowledge, skills, and attitudes. Delivering a 
training session had three major parts – what the learner did before, during, and after the session. 
Made sure everyone has the chance to talk and ask questions, as appropriate. At the end of the 
trainings we asked to evaluate the session.  

One of the tools that was mostly appreciated was the one named “A success”  this exercise relates to 
the possibility of self-assessment of skills with the goal of identifying skills they might enlist in their 
CVs. It might help one when completing his CV, especially the parts that are usually overlooked or are 
generally left unfulfilled. The 30 minutes given for self-reflection and following this a discussion to 
reflect on experiences of others and give each other some remarks and advices. This tool can be 
found in the Validation toolkit developed during the project.  

 

Merseyside Expanding Horizons, United Kingdom  

The two facilitators of the UK organisation are qualified and experienced; they have extensively 

worked with learners and are engaged in community activities. 

Their learners are vulnerable individuals and job seekers. The group of learners is quite 

heterogeneous and composed by individuals with quite diverse backgrounds. The methodology and 

activities undertaken with these learners have the goal of reinforcing soft and transversal skills with 

the long-term objective of reinforcing learners’ socio-professional inclusion and their autonomy.  

The learning sessions took place within rather small groups and bilateral sessions. This choice reflects 

the need of adapting the learning sessions to participants’ needs; this adaptation occurred as well 

during group sessions since the same activity might be experienced and perceived in a different way 

by each participant.  

The exercises that were mostly used to support learners were the work, play, give and learn (please 

refer to the Austrian case above for further clarification about this activity) and the tribes tool (please 
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refer to the Italian case). The facilitators explained that this activity has revealed to be quite flexible 

since it allows to overcome some difficulties (e.g. identifying one’ skills and interests); however for 

some participants it has been difficult to identify themselves in “categories”. 

The facilitators clarified that in order to better work with learners it is fundamental to take into 

account the individuals’ needs and interests and as well to support the development of self-

confidence. One difficulty encountered relates to organisation of a schedule that could suit all the 

participants.  

Furthermore, it is fundamental to point out that certain individuals struggle in developing their 

CREDO due to the fact that they might need more support to identify their interests and, accordingly, 

their objectives. The UK facilitators pointed out that it is fundamental to acknowledge individuals’ 

struggles and to find other ways to support them; for example trying out different solutions such as 

working with other facilitators or experimenting activities that might trigger individual interests.  

 

 

IV. Conclusion 
 

Throughout the project, participants have experienced several issues identified in this process guide.  

Even though this document discusses them, it seems necessary to summarise top tips of what 

worked best during the project; this list does not aim to be exhaustive nor to imply that these ideas 

are effective in every context or with any individual. This list aims to share the project experiences 

and results: 

 

- As facilitator, you will undoubtedly meet individuals with different needs and backgrounds; 

therefore, suggesting different types of activities to reach the same objectives might be the 

way to go 

- Take into account that different individuals might react in a different way in the same 

activity, therefore to reach your objectives might be helpful to adapt the tools you use 

- Acknowledge individuals’ struggles in order to better provide better support for overcoming 

them 

- Consider each learner in his own journey 

- Avoid assumptions about the results he/she should achieve in the long term but rather 

support minor progresses in the short term 

- Learning means taking risks and stepping out of a comfort zone, therefore while working 

with learners this aspect should be considered 
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Facilitator’ supporting process 
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Person-centred 
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Person-centred 
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group 

Peer learning 

Group organisation 
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Facilitator's attitude 
and operant 
conditioning 
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12  

 
MOTIVE - KA2 Strategic Partnership in Adult Education 

Agreement number: 2014-1-UK01-KA204-000064 

  
 

 

Project Coordinator 

 
Merseyside Expanding Horizons (United Kingdom) 

www.expandinghorizons.co.uk  *  joehemington@expandinghorizons.co.uk  *  Tel: 0151 330 

0552 
 

 

Partner organisations 
 

 

 

 

 

 

Associazione Formazione 80 (Italy) 

www.formazione80.it  *  segreteria@formazione80.it  *  Tel: +39 011 5069370 
 

 
Socialiniu inovaciju fondas (Social Innovation Fund) (Lithuania) 

www.lpf.lt  *  sif@lpf.lt  *  Tel: +370 37 206575 
 

 
Windmills Limited (United Kingdom) 

www.windmillsonline.co.uk  *  admin@windmillsonline.co.uk  *  Tel: 0844 249 1990 
 

 
Verein Multikulturell (Austria) 

www.migration.cc  *  office@migration.cc  *  Tel:  +43 512 56 29 29 
 

 
CEMEA Rhone-Alpes (France) 

www.cemearhonealpes.org  *  a.santoianni@cemearhonealpes.org  *  Tel: +33 4 76 26 85 40 

 

http://www.expandinghorizons.co.uk/
http://www.formazione80.it/
mailto:segreteria@formazione80.it
http://www.lpf.lt/
mailto:sif@lpf.lt
http://www.windmillsonline.co.uk/
http://www.migration.cc/
mailto:office@migration.cc
http://www.cemearhonealpes.org/

